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Superstructure : 
Political organisation, 

Ideology, 
State, Justice, etc.

Base (infrastructure) : 
Mode of production, 

Technology, 
Productive forces, etc.

XIXth century : 
mainly a state 

ideological 
apparatus

XXIth century : 
mainly an economic 

apparatus 
(merchandization)

XXth century : 
Transition

Education as reproduction in a marxist perspective

Education =
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« The technical and industrial development of the 
european enterprises, requires clearly an accelerated 

renovation of education systems and their programs. (…) 
Education and training are considered as strategical and 
vital investments for the success of future entreprises »

« Industry has only a weak influence on the curricula (and 
teachers) have insufficient understanding of the economic 
environment, of business and of the notion of profit. They 

do not understand the needs of industry »

European Round Table of Industrialists :



“Education will help Europe to become the 
most competitive and dynamic knowledge-

based economy in the world, capable of 
sustainable economic growth”

(EU 2000)



«It is broadly agreed that investing in 
skills will play a key role in helping 

countries to return to growth following 
the global economic crisis»

(OECD 2012)



«Bringing all countries up to the average performance of 
Finland, (...) implies an aggregate gain of OECD GDP of 

USD 260 trillion over the lifetime of the generation born 
in 2010  
 

Bringing all students to a level of minimal proficiency for 
the OECD (i.e. reaching a PISA score of 400), would imply 

aggregate GDP increases of close to USD 200 trillion 
according to historical growth relationships»

(OECD, 2012)



« It is doubtful if our continent will keep (it’s) industrial 
place in the market of multimedia if our systems of 
education and training do not rapidly keep pace. The 

development of these technologies, in a context of strong 
international competition, requires that the effects of scale 
play their full role.  If the world of education and training 
does not use them, the European market will become a 

mass market too late » (EC, 1996)
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Future skills supply and demand in Europe 
Forecast 2012 

 12 

in several traditionally male-dominated sectors. Young people with low or no 
qualifications will find it increasingly difficult to get a good job. 

 
Figure d Labour force by level of qualification, 2000-20, EU-27+ 

 
Source: Cedefop (IER estimates). 

 
Mobility within, immigration into and people moving to live outside the EU 

influence  the  labour  force’s  size  and  skill  composition. This, in turn, can influence 
skill   demand   and   supply.   Cedefop’s   analysis   tends to indicate there is no 
significant   negative   impact   (or   ‘brain   drain’)   due   to  people   leaving  one  Member  
State to work in another. In effect, most Europeans prefer not to move to find a 
job in another Member State or outside the EU, even though they have the 
required qualifications.  

Matching skill demand and supply 
If the forecast assumptions (5) prove correct, then the EU will probably meet its 
target of a 75% employment rate for people aged between 20 and 64 in 2020 (6). 

However, the forecasts also suggest that despite current high levels of 
unemployment, there are still some signs of skill shortages. The most significant 
shortages are in occupations where workers need highly specific qualifications 

                                                                                                                                      
(5) The main assumptions affecting this number are expected 0.3% growth of 

employment and stagnation (about 0% growth) of labour force.  
(6) Europe 2020 strategy http://ec.europa.eu/europe2020/index_en.htm.  
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...or polarisation ?
Labour-market polarisation and elementary occupations in Europe 
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Figure 3. Employment trends by occupations in EU-27* (2000=100) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Eurostat, LFS – Reference age: 15+ 

 

Figure 4. Elementary occupations: trends and share % in total employment  
(EU-27*) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Eurostat, LFS – Reference age: 15+ 

 

Table 3. Average share % of elementary in total occupation EU-27* 

1970-1980 1980-1990 1990-2000 2000-2008 

8.5% 8.4% 8.5% 9.3% 

 



‘Higher level jobs (...) are all expected to experience 
increased demand over the next decade’.

‘There will, however, (also) be significant expansion in the 
numbers of jobs for many service workers, especially in 

retail and distribution, and also for some elementary 
occupations requiring little or no formal skills’.

‘This has been characterised as polarisation in the 
demand for skills’.

‘The structural and other changes taking place will, if 
these trends continue, create many jobs at higher levels 

but also large numbers at the lower end of the job 
spectrum, with low pay and poor terms and conditions’.
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Pallier les pénuries de compétences en luttant  
contre les déséquilibres hommes/femmes

Selon les données de l’Enquête sur les forces de travail, dans l’UE, moins d’un 
tiers des professions sont «mixtes», les deux tiers restants étant dominés par l’un 
des deux sexes. De plus, trop souvent, les professions à majorité féminine sont 
au bas de l’échelle des qualifications tandis que les professions dominées par les 
hommes se situent dans les catégories d’emplois très qualifiés. Lutter contre ces 
déséquilibres hommes/femmes permettrait de garantir une meilleure répartition 
de la main-d’œuvre en fonction des besoins et d’éviter les pénuries de compéten-
ces. Il serait pour cela nécessaire d’entreprendre des efforts dans les deux sens: 
encourager les hommes à s’orienter dans des domaines traditionnellement réser-
vés aux femmes (comme les soins à la personne) et faciliter l’accès des femmes 
aux professions techniques. Ces efforts devraient simultanément contribuer à une 
meilleure répartition des hommes et des femmes entre les emplois peu qualifiés 
et les emplois très qualifiés et améliorer l’égalité des chances dans l’acquisition de 
compétences.

Mettre en adéquation les postes à pourvoir et les demandeurs d’emploi

Il peut arriver que les marchés du travail européens doivent faire face simultanément 
à des taux de chômage élevés et à un nombre considérable de postes non pourvus, 
lorsqu’il y a inadéquation entre les postes et les demandeurs d’emploi. Sur le dia-
gramme ci-dessous, la courbe montre une relation typique entre taux de chômage et 
taux de vacance d’emploi: la courbe descend, l’élévation du taux de chômage allant 
généralement de pair avec la diminution des postes à pourvoir. Dans les pays où le 
chômage et le nombre de postes vacants sont faibles (au Luxembourg, en Slovénie, 
en Suède et en Lituanie), l’adéquation semble très bonne.

 La mise en adéquation n’est en revanche pas satisfaisante lorsque les deux taux sont 
élevés (en Allemagne, par exemple). 

Taux de vacance d’emploi et taux de chômage dans différents pays
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“Everyone will not take up a career in 
the dynamic sector of the ‘new 

economy’ — as a matter of fact most 
will not — so that the school programs 

cannot be conceived as if everyone 
should go that far” 

 
(OECD, 2001)



“The notion of school-success for everyone 
cannot be misunderstood. It does certainly 
not mean that school has to intend to make 

sure that all students reach the highest 
school qualifications.  

 
It would be as an illusion for individuals as 

well as a social absurdity since school 
qualifications would no longer be associated, 
even vaguely, to the employment structure”. 

(Claude Thélot, 2004)
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OECD :
 

« The advocacy for lifelong learning rests on the idea that 
preparation for active life may not be considered as 

definitive and that workers must (follow) training during 
their professional life to remain productive and 

employable »



Economic crisisExcess of 
productive 
capacity

Technological 
innovation

Exacerbated 
competition

Unstability, 
pace of change

Fast job 
rotation

New technical 
division 

of labour

Adaptability  
of workforce

Polarisation 
of labour 
market

Excess of capital
& overinvestment

Education  
as a new  
market

Supporting 
markets

Investment- 
opportunities in 
public services

Supporting 
competitiveness

Education 
to support 
markets 

Adapted to 
the  

labour market

Privatisation

ICT

Commercial 
presence in schools

Competence-based
education

Inequality

Reducing 
educational 
expenses.  

Fast changing 
skills

Private-public 
partnerships

and Innovation

State

Education policy

Labour market

New 
basic 
skills

Life-long 
learning

Unemployment



European Commission :  
 

« Knowledge is nowadays, in our fast-moving societies and 
economies, a perishable product.  What we learn today is 
outdated or even redundant tomorrow »  (Cresson 1998)

« The accent must be put 
on a solid basic general education 
and a portfolio of competences 
favouring innovation' » (EC 1997a)



“There is a clear trend across the EU towards 
competence-based teaching and learning, and a 

learning outcomes approach.  
 

The European Framework of Key Competences 
has contributed considerably to this. In some 
countries, it has been key in policy reform”.  

 
(EC, 2009)  



 “For what reason, are these competences, all in all 
classics, in the news today ?  

 
It is because the employers recognized them as 

key factors of dynamism and flexibility.  
 

A working force endowed with such competences 
is able to continuously adapt to the demand and 

fast evolving production processes”.  

(OECD, 2004)



“The growing popularity of competences in the 
education system is explained by the wish to 

bring closer education and labour market,  
by better preparing students to work in a 
flexible and adaptable way in their future 

professional life”.  
 

(VLOR, 2009)



«We have to prioritise investment of scarce resources : 
It is costly to develop a population’s skills; therefore 

skills policies need to be designed so that these 
investments reap the greatest social and economic 

benefits»  
 

(OECD, 2012c, p.13)



1) Communication in the mother tongue;  
2) Communication in foreign languages;  
3) Mathematical competence and basic competences in 
science and technology;  
4) Digital competence;  
5) Learning to learn;  
6) Social and civic competences;  
7) Sense of initiative and entrepreneurship;  
8) Cultural awareness and expression. 

«This set of skills and competencies 
becomes the very core of what teachers 

and schools should care about»  
(OECD - Ananiadou, K., and Claro, M., 2009, p.6).
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«All the people involved in the education 
process have to face the right incentives that 
make them act in ways that advance student 

performance»  
 

(Hanushek and Woessmann, 2008, p. 659)



«Three sets of policies can help  
to improve the overall incentives in schools:  

1) strong accountability systems that accurately measure 
student performance,

2) choice and competition in schools so that parents can enter 
into determining the incentives that schools face.»

3) local autonomy that allows schools to make appro- priate 
educational choices, and 

(Hanushek et Woessmann, 2008, p.659)



«Slowness of training systems in responding to their needs 
and adapt to changing skills requirements». Education systems 
are «overly bureaucratic» and there is «not enough flexibility 

at the local level to design training programmes»

In the future the state should only «assist local actors in 
creating training which meets local employer demand by 

promoting flexibility in the management and implementation 
of training and skills system»

(OECD 2013)





«compulsory education is where people should 
master foundation skills and where they should 

develop the general desire and capacity to engage 
in learning over an entire lifetime»  

 
(OECD, 2012c, p26).
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« for a given demand for certain skills, an increase in 
the supply of this type of skills will result in a lower 

real wage for all the workers with these skills. In 
contrast, the real wage of the sub-group of workers 

with the skills of those taking up additional 
education will go up as the supply of such skills set 
decreases. In brief, everything else being equal, the 
achievement of the Lisbon targets will increase the 
real wage of the low-skilled workers and decrease 

the real wage of the workers with higher skill levels 
relative to the outlook under unchanged policies.»

(London Economics — European Commission 2007)
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